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Introduction 
 

In order for a citizen of South Africa to be able to make an economic, political and social 
contribution to the country it is necessary to have a working fluency in English, which is the 
lingua franca of local and global commerce, governance and politics, and education.  
 
This subject is structured in such a way as to provide an optimal working knowledge of the 
language whilst recognizing that the South Africa adult learner embarking on this program 
will be coming from a wide range of social, economic and cultural contexts and will possess 
differing educational backgrounds and goals. The curriculum has been developed with the 
core principles of flexibility and relevance in mind.  So that it may remain relevant to a 
broad range of learners and retain flexibility across a range of modes this curriculum 
recommends rather than prescribes both content and pedagogical methods.  
 
The curriculum seeks to maintain a degree of personal relevance to these learners by 
allowing them to draw extensively from their individual contexts and experiences while 
studying.  Recognizing that needs of adult learners will be diverse, the curriculum is flexible 
in scope and is adaptable to multiple modes of delivery. Ultimately, this curriculum aims to 
equip the adult learner with the tools that will allow them to continue to develop their 
languages abilities independently so that they become empowered, life-long learners of the 
language.  
 
This curriculum operates on the assumption that the learner possesses English literacy 
skills at AET Level 3.  
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Aims 
 

1. Provide a meaningful educational experience for adult students to enables them to: 
1.1. Recognise the importance of English in their daily lives; 
1.2. Feel confident using and engaging with English in a variety of contexts; 
1.3. Be prepared for further studies, not only in the English language itself, but in 

any subject that is taught in English. 
 

2. Develop English language skills that enable them to: 
2.1. Listen effectively and speak fluently in English; 
2.2. Read, interact with and understand a wide range of English texts;  
2.3. Express themselves effectively in English both verbally and in writing;  
2.4. Produce and analyse a variety of communicative forms appropriate to context; 
2.5. Enter into and participate effectively in the world of work.  

 
3. Develop and foster an appreciation of English literature, poetry and film;  

 
4. Foster creativity and imagination; 

 
5. Develop the ability to analyse texts critically and to understand the impact that various 

texts have on real-life decision-making. 
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Exit-Level Outcomes 
 

By the end of this course students should be able to: 
 
1 Listen and speak for a variety of purposes, contexts and audiences;  

 
2 Read and view texts for understanding and to critically evaluate and respond to a wide 

range of literary and non-literary texts.  
 

3 Write and present for a wide range of purposes and audiences using conventions and 
formats appropriate for diverse contexts.  
 

4 Use language structures and conventions effectively.  
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Weighting of Exit-Level Outcomes 
 

Listening and Speaking 25% 
Reading and Viewing 30% 
Writing and Presenting 30% 
Language Structures 15% 

 

Scheme of Assessment 

The final assessment mark for this subject will be obtained by means of a single 
external examination.  

Duration: 2 hours Mark allocation: 180 marks 

 

Description Marks Weighting 

A. Language in Context  

Comprehension and visual literacy 

Summary 

Language structures 

 

20 

10 

20 

 

B. Poetry/Short Stories/Plays/Novels (choose any two) 60  

C. Essay 

Transactional Text  

30 

(2x15) 

 

 

Structure of the Examination Papers 
 

Examination papers should include the following:  
 A single comprehension text of 200 - 300 words. This text may take the form of 

an extract from a novel (not the same novel as was studied in the literature 
section), or may be an article from a newspaper or magazine.  

 The summary may be derived from the comprehension text, or a separate text 
may be given that must be summarized. Summary texts should provide for a 
100 word text to be reduced to 30 words.  

 A visual text such as an advertisement, film poster or the photographs that 
accompany news articles. The visual literacy section of the paper may be linked 
to the comprehension text but does not have to be.  

 A literature section that examines a short story, novel, play or poem. This 
section may also include film study.  

 An essay or piece of personal writing on a choice of topics, which may be 
narrative, descriptive or discursive.   

 A short piece of situational or transactional writing of one of the following: 
o An email of query, compliment or complaint; 
o An informal letter or email to a friend discussing current affairs; 
o A covering letter to a job application; 
o A prepared speech; 
o A news article about a recent event.  
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Guidelines for Lecturers and Materials Developers 
 

The GETCA Student  
 
It must be kept in mind that a student embarking on the GETCA curriculum will not have 
followed a traditional educational path to this qualification. The level, extent and quality of 
the students’ prior education may vary significantly, the age of adult students may range 
from young adult to senior citizen, some time may have elapsed since they were engaged in 
previous learning activities, and students will be at differing levels of emotional and 
intellectual maturity.  The GETCA student may be unemployed, or may be engaged in in 
part-time or full-time employment.  They may therefore be balancing several 
responsibilities in addition to their studies. Most importantly, although this curriculum is 
for English Home Language, it is probable that many of the students taking this subject will 
not be English Home Language speakers.  
 
How this curriculum seeks to accommodate the needs of the student:  
 
1. Personal Journal: In an effort to accommodate the diverse needs of the adult GETCA 

student and promote a culture of life-long learning this curriculum implements an 
on-going process of personal reflection in the form of the written journal. Lecturers 
and materials developers should remain open to the possibility that a student may 
not choose to use English to write in the journal from the outset. Students who are 
not yet comfortable expressing themselves fluently in English may use a language 
with which they are more comfortable in order to develop initial journaling habits 
and may then transition to English as they gain confidence. This curriculum provides 
sets of recommended questions that link to each theme and which may be given to 
students to write about in their journal or used as discussion points in the classroom. 
The questions may be augmented and added to by the lecturer as is deemed 
appropriate or relevant. They are designed to enable students to reflect upon their 
own learning, upon the topic or theme being studied, and upon the relevance of their 
learning to their daily lives.  

 
The function of the journal is as follows: 
a. It allows the student to practice writing on a continuous basis but without the 

anxiety of the writing being linked to assessment; 
b. In the absence of a portfolio, it provides the student with a personal record of 

their progress over the course of their studies, and may also include a 
personal lexicon should the student or lecturer choose to include this 
function; 

c. It aids in personal organization;  
d. It promotes in the student a conscious engagement in their learning process, 

as well as engagement with and critical analysis of the world around them.  
 

2. Texts for study and analysis: It is recommended that lecturers encourage students 
to draw from texts with which the students come into contact on a daily basis. 
Although a lecturer might feel that student-selected texts are not always of the right 
standard to be of pedagogical value, allowing students to offer their own selected 
texts - whether it is a printed advert, or a social media film clip - for classroom 
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analysis opens up a range of educational opportunities and encourages both ongoing 
student participation as well as increased critical awareness in the student of the 
world around them. This is not to say that all texts must be sourced by the student, 
but simply that lecturers should be open to the practice. Students should also be 
assisted in finding literary texts that strike a balance between being accessible whilst 
still providing sufficient challenge to be of educational value.  
 

3. Structure of the curriculum 
Before beginning instruction under this curriculum it is important to note one 
significant feature. Many language curricula that follow the thematic approach 
establish Language Conventions and Grammar as one of the themes. Because this 
curriculum is focused on creating a practical, flexible and relevant learning 
experience for the GETCA student, grammar and language conventions are 
incorporated into each theme so that the technical aspects of language - which many 
language students find difficult to deal with - are of immediate practical relevance. 
Learning Outcomes relating to language conventions are therefore included in the 
learning outcome of each theme and are not listed separately.    
 

Lecturer Guidelines 
• Although this curriculum broadly follows the thematic structure laid out in the 

English Home Language Subject Statement, lecturers, trainers and teachers are 
strongly encouraged to adopt a cross-thematic approach and to create links between 
themes using connected content. Examples of possible links and the manner in which 
lecturers can transition smoothly between themes are indicated within the topics.  

• Accessibility and relevance to the student, flexibility of mode and study, and the 
promotion of a culture of life-long learning in students are the pillars upon which this 
curriculum is built. As such, lecturers must continually encourage students to interact 
with the texts with which they, the students, come into contact on a daily basis rather 
than prescribe texts for students. Lecturers must strive at all times to extend students’ 
classroom learning into real-world application.  

• Some aspects of this curriculum can be taught as stand-alone or once-off lessons but 
other components are designed to be used and practiced continuously. It is 
recommended that the following components of the curriculum are referred to and 
used throughout the training period: 

o The journal. 
o The dictionary, thesaurus and other vocabulary building tools. 
o The basic communication model.  

 
• Instructors are encouraged to build relationships through regular discussion with 

their students, thereby allowing them continually to assess the needs of the students. 
Instructors are also encouraged to be open to changing processes in order to ensure 
that learning remains relevant and useful.  

 

Guidelines for Practicals / Activities 

It goes without saying that the best way to improve English Language skills is through 
simple reading and writing. In order to meet the requirements of flexibility and 
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relevance it is recommended that instructors encourage students to be independent and 
proactive about their reading and writing choices. They can do this by allowing students 
to choose as many of their own reading texts as possible, while providing guidance on 
selecting texts that are at a sufficiently high level to be both accessible and challenging. 
Students should be encouraged to engage as much as possible with the language that is 
around them. Some suggestions in this regard are as follows: 

 Encourage students to look for spelling and grammatical errors in everyday 
texts such as posters, advertisements and TV subtitles. If students have 
cellphones they can take pictures of the mistakes and bring them to class. Each 
week some time can be set aside to go through the mistakes students have 
found and their suggested corrections.  

 Old-fashioned spelling tests are still effective. Half an hour a week can be 
dedicated to small quizzes (the format of which can be adjusted to make it more 
fun) that test the students’ abilities to remember new words. Focus should be 
placed on meaning over spelling. It is more important to know the meaning of a 
word and to be able to use it correctly in context than it is to spell a word 
correctly without being able to use it.  

 Ask students to discuss and analyse the texts that they choose to engage with 
outside of the classroom - magazines, newspapers and TV programs. Whether 
these texts can be considered of good literary value or not is secondary to other 
factors that can make for good discussion and critical analysis related to the 
Component 2.  

 Start a class book-club. Encourage students to make reading recommendations 
to others and to exchange books. While teaching alphabetization, take a trip to 
the local library if there is one and assist students to find reading material that 
will encourage them to return and read more. If possible, build a small class 
library so that limited resources may be shared.   

 The journaling process required by Component 1 should ensure that students 
write regularly. Suggested questions for engagement are included in Table A, 
however, instructors should add to these on an ongoing basis, depending on 
what topics come up in class discussion and what is seen to be of interest and 
relevance to a particular group of students. Journal entries do not have to be 
long and do not have to be in English initially. In the early stages of this course, 
it is more important to develop writing habits that to force the language upon 
the students. Flexibility is paramount.  

 Dialogue journaling. Instructors can expand and augment the journaling process 
by including, either in the journals themselves or through a separate medium, 
written correspondence between instructor and student. This allows the 
student to engage more personally and more fully in the education process 
while also allowing the instructor to model good writing practices in a way that 
is informal, friendly and non-judgemental.  
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Assumptions about Prior Knowledge and Skills 

Students of this course are assumed to have a practical working knowledge of English. 
It is not expected that they are fluent in the meta-language of English study. They 
should understand the language sufficiently to be able to read English texts such as 
newspaper or magazine articles with full comprehension, although canonical literature 
may be too advanced. Students should be able to express themselves clearly in English 
both verbally and in writing. Ideally students should have reached a Grade 7 or AET 3 
level of English, however it is possible that adult students who did not complete their 
formal studies to this level still have sufficient working knowledge of English that their 
level of comprehension allows them to engage effectively at the level of this course.  
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COMPONENT 1: ENGLISH AND PERSONAL DEVELOPMENT 

 
Introduction 

 
This component allows students to discover how English can be used as a means of 
personal exploration, awareness and development. In this component students will 
explore the manner in which they use language to express themselves, to develop 
their identities, to formulate and express opinions, and to respond to the opinions of 
others.   

 
 

Rationale for Content Selection 

 
The theme contains content that is focused on the link between the information that 
students receive on a daily basis, the way in which this information contributes to their 
ideas and opinions, and the opportunities that exist to express these opinions.  

 
Content Structure 

 
 

Topic Heading Topic 
1. Listen and respond to 

an oral presentation 
1.1. Listening Skills and formal and Informal Speech 
1.2. Prepared Speaking 

2. Discussion and debate.  2.1. Dictionary work: denotation and connotation  
2.2. Thesaurus work : antonyms and synonyms 

 

3. Modesl of 
Communication 

3.1. Basic principles of communication  
 

4.  Research, Note-taking 
and Summary 

4.1 Note-taking  
4.2 Research Skills  

 
5. Diaries and Journals  5.1 Ongoing written journal responses.  
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Section 1. Listening and responding to an oral presentation.  

 Overview 

  

 

 
1.1. Listening Skills  and Formal and Informal Speech  

Learning Outcomes: 

Students should be able to: 

LO 1.1.1 Listen to, understand and verbally summarise the main ideas of an oral 
presentation. 

AC 1.1.1.1: The main idea is identified.  
AC 1.1..12: There is clear recall of the important aspects of the 

presentation.  
AC 1.1.1.3: The verbal summary is accurate. 
AC 1.1.1.4: The verbal summary is shorter than the presentation.  

LO 1.1.2 Participate in a group discussion. 
AC 1.1.2.1 Active listening takes place. 
AC 1.1.2.2 Individual responses to group contributions are relevant. 
AC 1.1.2.2 Contributions are made politely. 

LO 1.1.3 Use English to express opinions, agreement or disagreement. 
AC 1.1.3.1 English is used effectively and clearly.  
AC 1.1.3.2 Agreement or disagreement is clearly indicated.  
AC 1.1.3.3 Agreement or disagreement is linked to a particular 

statement.  

LO 1.1.4 Know the difference between an informal discussion and a formal 
speech. 

AC 1.1.4.1 Recognise when it is appropriate to use informal or formal 
speech structures. 

AC 1.1.4.2 Switch between formal and informal modes of verbal 
expression.  

  

1.2. Prepared speaking.  

Students should be able to: 

LO 1.2.1 Prepare a formal speech; 
AC 1.2.1.1 The speech is relevant and interesting. 
AC 1.2.1.2 The presentation is easy to follow. 
AC 1.2.1.3 Voice and eye contact are used effectively.  
AC 1.2.1.4 The speech is of a suitably formal register.    
AC 1.2.1.5 The speech is conveyed with confidence. 

 

Listening to and speaking about information is often the first point of access of a language for many 
students.  Listening with accuracy and discernment is what enables students to formulate ideas and 
opinions. Being able to express opinions clearly and with confidence is essential to the development of 
identity, awareness and selfhood. In this theme students must be able to listen to and understand oral 
or audio texts, to identify their personal response to that text, and to formulate and express this 
response verbally.  
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Section 2. Vocabulary Building  

Overview 

  
 

2.1. Dictionary and Thesaurus Use 

Students should be able to: 

 
LO 2.1.1 Use an English dictionary to look up the meaning and spelling of English 

words; 
AC 2.1.1.1 Find and use different types of dictionary in order to 

determine the meaning of words and improve their 
understanding of the language; 

AC 2.1.1.2 Use a dictionary to determine the correct spelling of words; 
AC 2.1.1.3 Understand dictionary notation and pronunciation guides; 
AC 2.1.1.4 Find and navigate online dictionaries; 
AC 2.1.1.5 Maintain a personal lexicon of words that enables them to 

measure their learning; 
AC 2.1.1.6 Correctly use new words that they have learned; 
AC 2.1.1.7 Select the most appropriate word for a particular context.  
AC 2.1.1.8 Use a dual medium dictionary to assist in translation and 

understanding (in the case of students who are not English 
home language speakers); 

AC 2.1.1.9 Derive meaning from words through context when 
necessary and without the aid of a dictionary. 

LO 2.1.2 Use a thesaurus to find alternative words and meanings.  
AC 2.1.2.1 Knows what an antonym or synonym is.  
AC 2.1.2.1 The student can find synonyms and antonyms in a thesaurus 

or dictionary or website; 
AC 2.1.2.2 Can find a better word in order to express an idea more 

effectively.  
 
  

It is essential that students develop a proactive approach to their studies. This begins with the 
understanding that the instructor or lecturer is not the repository of knowledge, and culminates in the 
student’s ability to know how to find answers to questions on their own. Not only does this allow for 
continuous learning to take place outside of the classroom, it also establishes in students the belief that 
knowledge is always within their reach as long as they know where to look. Although a dictionary is a 
relatively simple tool when compared with the internet, it is an indispensible and often undervalued 
component of language study. By providing students with the basic tools of language study, this section 
allow students to build their English vocabulary and therefore their understanding, fluency and confidence, 
not only while engaged in formal study but on a continuous basis.   
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Section 3. Models and Methods of Communication   

Overview 

  
 

3.1. Models of Communication 
Learning Outcomes: 

Students should be able to: 

3.1.1 Know and understand the broad definition of a text.  
AC 3.1.1.1 Identify and distinguish between the different components 

of communication – written, verbal, visual. 
AC 3.1.1.2 Identify these elements in a variety of different texts.  

3.1.2 Identify the different techniques used in various modes of communication. 
AC 3.1.2.1 Understand what is meant by diction or word choice. 
AC 3.1.2.2 Explain how different words are chosen depending on what 

needs to be communicated.  
AC 3.1.2.3 Identify the techniques of verbal communication – tone of 

voice.  
AC 3.1.2.4 Identify the techniques of visual communication – 

photographs, pictures.  
 

3.1.3 Be able to identify the purpose of texts.  
AC 3.1.3.1 Identify the intention of a message.  
AC 3.1.3.2 Identify and name the three elements of communication – 

the message, the messenger and the person receiving the 
message. 

 
  

Because language is first and foremost a means of communication, focusing on the methods of 
communication without understanding the underlying principles of communication is counter-
productive.  The slightly altered version of the Transactional Model of Communication presented in this 
curriculum provides learners with a foundation that will allow them to understand concepts such as 
tone and register more effectively. Being able to decode the messenger, the message and the intention of 
the message is also essential for effective critical analysis of texts.  
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Section 4. Research, Note-taking and Summary 

Overview 

  

 

4.1. Note-taking 

Students should know how to: 

LO 4.1.1 Listen to verbal input and take notes; 
AC 4.1.1.1 Listen to verbal input and extract the most relevant 

information.  
AC 4.1.1.2 Transfer this information into clear and useful notes. 
AC 4.1.1.3 Use a mind-map to represent information.  

LO 4.1.2 Annotate and augment existing notes; 
AC 4.1.2.1 Integrate own annotations into existing notes or 

handouts; 

LO 4.1.3 Know what abbreviations and contractions are and use them effectively; 
AC 4.1.3.1 Know and use abbreviations correctly effectively; 
AC 4.1.3.2 Use contractions correctly; 
AC 4.1.3.3 Know the difference between apostrophes of contraction 

and possession and how to use them correctly;  
AC 4.1.3.4 Recognise and correct common errors of contraction and 

punctuation.  
 
 

4.2. Research Skills 

Students should know how to: 

4.2.1 Use online search tools to conduct research; 
AC 4.2.1.1 Search for information on a particular topic using a 

search engine.  
AC 4.2.1.2 Select the most relevant information from the search.  

4.2.2. Use other research materials to conduct research.  
AC 4.2.2.1 Use books, newspapers or magazines to search for 

relevant information on a particular topic.  
AC 4.2.2.2 Transfer relevant information by making notes from the 

online text.  
AC 4.2.2.3 Write a short research report on a particular topic.  

4.2.3 Reference and substantiate their research.  
AC 4.2.2.1 Copy out the correct reference of a book or website.  
AC 4.2.2.2 Directly substantiate a statement made in a research 

report.  
AC 4.2.2.3 Know what plagiarism is.  

  

This section introduces basic principles of research - how to search for information either in a library or 
online, how to determine the credibility of online sources and how to read for and select specific 
information from large texts. It provides students with the skills to listen to auditory input - lectures, 
news broadcasts, podcasts - and select relevant information for effective note-taking. It establishes the 
basics of summary and synthesis.  
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Section 5. Diaries, Journals and Memoirs  
 

5.1. Written Journal Responses  

Learning Outcomes: 

Students should be able to: 

LO 5.1.1  Keep a written journal in which they record their thoughts, feelings and 
ideas.  
AC 5.1.1.1 Thoughts, ideas and feelings are expressed effectively in 

writing; 
AC 5.1.1.2 Journals reflect personal responses to ideas and 

information encountered in class or in daily life.  
AC 5.1.1.3 Reflect on the personal learning and development 

process.  

LO 5.1.2 Use sentence and paragraph structure to convey ideas in writing.  
AC 5.1.1.1 Understand verb tense and how to use it.  
AC 5.1.1.2 Write in the past, present and future tense.  
AC 5.1.1.3 Use paragraphs to create separation of ideas.  
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COMPONENT 2: ENGLISH AND THE WORLD AROUND US 

 
Introduction 

 
This component deals with the manner in which students engage with and use English 
communications in their everyday life and in the world around them. It provides 
students with the ability to examine how language is used not only to inform, but also 
to persuade, argue and manipulate.  

 
 

Rationale for Content Selection 

 
An understanding of language is incomplete without the ability also to identify the 
purpose and reasons underlying how language is used. Any English Home Language 
instruction must provide students not only with the basic tools of communication, but 
must also hone those tools to the point where they become instruments of critical 
thinking and analysis. This component goes beyond the ‘what’ of language and allows 
students to engage with the ‘why’. Building on the communication model taught in 
Section 3, this component demonstrates how advertising, news reporting, and social 
media use communications to influence thinking. It also allows learners to discern 
between fact, opinion and speculation for the purposes of ensuring that they remain 
conscious of the role language is playing in their world.  

 
 

Content Structure 
 
 

Topic Heading Topic  

6. Rhetoric and Discourse 6.1. Fact, Opinion, Speculation  
6.2. Logic, Argument and Debate  
6.3. Emotive and persuasive language  

6.4.  
6.5.  

7. Advertising 7.1. The Language of Advertising  
7.2. Visual Literacy components of advertising  
7.3. Stereotypes in Advertising  

 8. News, Information and 
General Knowledge 

8.1. Different News Sources  
8.2. Social Media  
8.3. Active and Passive voice  

9. Humour 9.1. Puns  
9.2. Cartoons 
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Section 6.  Information Analysis 

Overview 

  

 

6.1. Fact, Opinion and Speculation 
Content: 

 The weight /value of information; 

 The difference between fact and opinion  

 The difference between opinion and speculation. 
 

Learning Outcomes: 

Students should be able to: 
6.1.1. Evaluate the weight of information based on its source or 

verifiability; 
6.1.2. Distinguish between fact and opinion;  
6.1.3. Distinguish between fact and speculation based on fact; 
6.1.4. Write a researched and factually substantiated discursive and 

argumentative essay; 
6.1.5. Identify persuasive and emotive language techniques; 
6.1.6. Use persuasive and emotive language techniques in their speaking 

and writing.  

 
6.2. Logic and Deduction 

Content: 

 Premises and Conclusions; 

 Logical deductions; 

 Flawed logic; 

 Conjunctions. 
 

Learning Outcomes: 

Students should be able to: 
6.2.1. Understand the terms premises and conclusion; 
6.2.2. Know how to construct a logical deduction using premises and 

conclusions;  
6.2.3. Identify underlying premises in arguments;  
6.2.4. Identify basic flaws in logic; 
6.2.5. Engage in a factually substantiated oral debate; 
6.2.6. Use appropriate conjunctions to link sentences.  

Once students have been taught how to find information, and after dealing mostly in factual 
information, this section continues that process by identifying different kinds of information and how 
information is presented, thereby allowing students to begin to evaluate the weight and credibility of 
the information with which they come into contact.  
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6.3. Persuasive and discursive language 
Content: 

 Using fact and opinion to develop persuasive and discursive techniques; 

 Emotive language; 

 Discursive writing. 
 

Learning Outcomes: 

Students should be able to: 

6.3.1. Identify and use emotive language; 
6.3.2. Identify and use persuasive language;  
6.3.3. Write a factually researched and substantiated discursive essay. 
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Section 7. Advertising 

Overview 

  

 

7.1. The Language of advertising 
Content: 

 Target Markets, Slogans, Logos, Copy, Artwork; 

 Different kinds of adverts; 

 The use of persuasive techniques in adverts. 
 

Learning Outcomes: 
 Students should be able to: 

7.2.1. Identify all the components of print and film adverts; 
7.2.2. Identify the target market of a product; 
7.2.3. Identify and explain the techniques that have been used to appeal to 

the target market. 

 
7.2. Visual Literacy in Advertising 

Content: 

 Image analysis; 

 Basic photographic and film techniques - different kinds of shots, 
composition and colour; 

 Visual Literacy - interpretation of images; 
 

Learning Outcomes: 

Students should be able to: 

7.2.4. Observe, see and clearly describe an image using descriptive 
language; 

7.2.5. Identify and describe different kinds of photographic and film shots 
using the correct terminology; 

7.2.6. Understanding and comment on the purpose of different shots and 
compositions; 

7.2.7. Identify, read and understand the images used in advertising in 
particular, and other media in general.  

 

7.3. Stereotypes in Advertising 
Content: 

 What a stereotype is; 

Advertising forms a significant portion of the language that students are exposed to and is therefore a 
useful source of day-to-day language analysis. It also combines the discourse principles taught in the 
previous sections with a component of visual literacy that extends critical discourse analysis and forms 
an integral part of a student’s engagement with the language in the world around them. Critical analysis 
of advertising does not form a separate topic of this section and should be implicitly included 
throughout the instruction process of this section.  



GETCA English Home Language Curriculum Page 20 

 

 

 How stereotypes are created; 

 How stereotypes can be both useful and harmful or positive and negative; 

 The perpetuation of stereotypes in advertising and media; 
 

Learning Outcomes: 

Students should be able to: 

7.3.1. Understand and identify positive and negative stereotypes; 

7.3.2. Understand the difference between differentiation and 
discrimination; 

7.3.3. Understand how stereotypes are created and perpetuated 
generated; 

7.3.4. Identify and comment upon instances where advertising 
perpetuates stereotypes. 

 
 

Section 8. News and Information   

Overview 

  

 

8.1. Information Sources 
Content: 

 Different forms of news and information sources; 

 News Reports, Editorials, News Columns, Letters to the Editor; 

 How web sites, webpages and online searches work; 

 How to check the reliability of information; 

Learning Outcomes: 

Students should be able to: 

8.1.1. Identify the different parts of a newspaper, both print and online and 
distinguish between factual and opinion based reporting; 

8.1.2. Identify differences in to 
8.1.3. Conduct an accurate and effective online search; 
8.1.4. Determine whether an information source is reliable. 

 
8.2. Social Media and Blogs 

Content: 

 Different forms of social media; 

 Blogs as a source of information and opinion; 

In this information age, information is ironically often taken for granted. This section examines where 
we get our information from and expands upon previous sections in applying the tools of discernment 
and evaluation to common information sources. It deals with online information sources and social 
media and examines the manner in which students interact with these media.  
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 Social media as a source of information and the reliability of that 
information; 

 Social media etiquette; 

 Social media and the link between personal and professional conduct; 
 

Learning Outcomes: 

Students should be able to: 

8.2.1. Adopt the appropriate tone when interacting on social media; 
8.2.2. Conduct themselves professionally in public fora; 
8.2.3. Use different sources to verify the truth of information presented on 

social media; 
8.2.4. Be aware of and be able to critically interrogate the confluence of 

social media, news and advertising.  
 

8.3. Active and Passive voice 
Content: 

 Sentence structure of active voice; 

 Identifying the agent in active voice; 

 Sentence structure of passive voice; 

 Purpose of active and passive voice.  
 

Learning Outcomes: 

Students should be able to: 

8.3.1. Identify active and passive voice; 
8.3.2. Use active and passive voice appropriately; 
8.3.3. Be aware of the underlying reasons for choosing to use either voice; 
8.3.4. Identify and comment on the use of active and passive voice in 

advertising and news reporting.   
 
 

Section 9. Humour 

Overview 

  

 

9.1. Puns and Parody 
Content: 

 Puns and wordplay; 

 Spoof and parody; 
 

Learning Outcomes: 

[Please provide a brief overview of this section which will give the lecturer and student an insight into 
key background information, and an understanding of the main focus of the content. 
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Students should be able to: 

9.1.1. Explain how the humour in a pun works but unpacking the 
wordplay; 

9.1.2. Identify and explain the humour in a parody or spoof by unpacking 
the original content. 

 

 
9.2. Satire and Cartoons 

Content: 

 Satire; 

 Visual Literacy in cartoons and comics; 

 General knowledge and current affairs; 

 Satirical cartoons; 

 The role of satire in society. 
 

Learning Outcomes: 

Students should be able to: 

9.2.1. Understand the principles of satire; 
9.2.2. Identify and interpret the components of visual representation in 

comics and cartoons; 
9.2.3. Use their general knowledge and knowledge of current affairs to 

understand and comment upon satirical cartoons; 
9.2.4. Comment on the function of satire in society. 
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COMPONENT 3: ENGLISH AND WORK 

 
Introduction 

 
One of the assumptions made in the development of this curriculum is that it is 
possible that a GETCA student may not continue in formal education but may instead 
end their studies at this point and seek employment. It is therefore important that the 
GETCA qualification provide them with sufficient understanding of English that they 
are able to apply this skill effectively in the world of work. Should students continue 
with their studies, the skills covered in this component will contribute to their 
personal organization and study skills and will form the foundation for more advanced 
workplace skills development. It is not necessary to teach these topics consecutively 
and it is also possible to link aspects of this component to similar topics in other 
components e.g. categorization links to genre in the literature component; 
professional correspondence links to register and jargon.  

 
 

Rationale for Content Selection 

 
This focus of this component is on the practical application of language skills to a work 
environment covering basic administrative tasks, a clear understanding of the nuances 
of tone and register in written and spoken communication, and transactional texts that 
relate to the employment context. 

 
 

English and Work Content Structure 
 
 

Topic Heading Topic  

10. Organisation Skills 10.1. Alphabetization and categorisation  
10.2. Filing and prioritisation  
10.3. Instructions and Directions 

 11. Workplace 
communication 

11.1. Etiquette and Professionalism  
11.2. Professional writing  
11.3. Formal speaking  
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Section 10. Organisation Skills 

Overview 

  

 

10.1. Alphabetisation and Filing 
Content: 

 Alphabetizing and indexing; 

 Categories and sub-categories; 
 

Learning Outcomes: 

Students should be able to: 

10.1.1. Place lists of items into alphabetical order; 
10.1.2. Group a variety of items into similar categories; 
10.1.3. Use alphabetization techniques to organise categories; 

 
10.2. Filing and prioritization 

Content: 

 Understand and create organization or filing systems for objects and/or 
paperwork; 

 Levels of importance of tasks based on complexity and time factors; 

 To-do lists, diarisation and other methods of prioritization. 
 

Learning Outcomes: 

Students should be able to: 
10.2.1. Use workplace-appropriate methods to create physical 

organisational systems; 
10.2.2. Create computer-based organization systems using folders and sub-

folders; 
10.2.3. Use quantifiable factors such as complexity of task or time-based 

estimates to determine the priority of tasks; 
10.2.4. Create organisational systems that incorporate elements of 

prioritization.  

This sections covers the basic administrative principles that enable students to be well organised, both 
personally and professionally. 
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10.3. Instructions and directions 

 
Content: 

 Interpretation and following of sets of instructions; 

 Using existing instructions to determine additional work requirements; 

 Maps and directions; 
 

Learning Outcomes: 

Students should be able to: 

10.3.1. Correctly follow sets of sequential instructions in order to complete a 
specified task or outcome; 

10.3.2. Work backwards from the task or outcome to generate clear, accurate 
and sequential instructions for others to follow; 

10.3.3. Determine, from existing instructions, what additional work or materials 
will be needed to complete the task; 

10.3.4. Follow a set of directions to reach a destination; 

10.3.5. Use maps, compass points and landmarks to generate directions.  
 
 

 

Section 11.  Workplace Communication  

 

Overview 

  

 

11.1. Etiquette and Professionalism 
Content: 

 Greetings, introductions and professional conduct;   

 Telephone and cellphone skills. 
 

Learning Outcomes: 

Students should be able to: 
11.1.1 Properly introduce themselves in a formal setting; 
11.1.2 Properly introduce someone else; 
11.1.3 Answer a phone clearly and professionally; 
11.1.4 Take a written phone message; 
11.1.5 Create a professional voice mailbox message; 
11.1.6 Send a professional SMS.  

 
 

Referring back to the communication model of Section 3, this section teaches the correct manner to 
conduct communication in a workplace setting, but adopting the appropriate register and tone, and 
determining the correct means of address and presentation in a particular professional setting.  



GETCA English Home Language Curriculum Page 26 

 

 

11.2. Professional Writing  
Content: 

 Slang, Jargon and Colloquialism;  

 Euphemism; 

 Email communications; 

 Document formatting;  

 CVs and Letters of Application.  
 

Learning Outcomes: 

Students should be able to: 
11.2.1. Adopt an appropriately formal register in professional 

communications; 
11.2.2. Distinguish between slang and colloquialisms, and workplace-related 

jargon; 
11.2.3. Understand how to use euphemism to convey nuanced information; 
11.2.4. Know the function of the subject, CC and BCC functions in an email;  
11.2.5. Send a professional email using correct tone and register and 

including appropriate greetings and valedictions; 
11.2.6. Understand the importance of professionally formatted and 

presented documents;  
11.2.7. Professionally format a document using appropriate font, spacing 

and numbering; 
11.2.8. Create their own Curriculum Vitae;  
11.2.9. Write a covering letter or letter of application.  

 
 

11.3. Formal speaking 
Content:  

 Formal speaking; 

 Presentation skills and visual aids.  

 

Learning Outcomes: 

Students should be able to: 
11.3.1. Prepare and deliver a formal speech, using speaking aids such as 

cue-cards to help in their delivery; 
11.3.2. Deliver a short unprepared speech using a register appropriate to a 

given audience; 
11.3.3. Use appropriate visual presentation aids in a speech.   
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COMPONENT 4 ENGLISH AND ENTERTAINMENT 

 
Introduction 

 
This component provides a non-threatening pathway to English in literature by giving 
students the opportunity to engage with English as a part of entertainment and 
recreation and provides the foundation for later analysis of more advanced literary 
texts. The component covers film study including principles of visual literacy, drama, 
different forms of literature including non-fiction and short stories, and poetry.  

 

Rationale for Content Selection 

 
In order to make the study of English literature more relevant to the GETCA student 
the academic spheres of literature and poetry are linked to the more accessible 
spheres of film and music. The principles of literature study and analysis remain the 
same, but in order to remain relevant to range of adult students, the content of this 
component must be flexible.  

 
 

Content Structure 
 
 

Topic Heading Topic  

12. Story-telling 12.1. The components of stories  
12.2. Different kids of stories  
12.3. Creative Writing 

 13. Film Study  13.1. Cinematography   
13.2. Novel to Film  
13.3. Literary techniques in film  

14. Songs and Poems 14.1. Literary devices 
14.2. Poetic structure  
14.3. Poetry today  

 

Section 12.  Story Telling  

Overview 

  

 

12.1. The components of stories  
Content: 

 Setting and exposition;   

 Narrative Structure;  

 Forms of Narration;  

 Direct and indirect speech.  

Story telling is a fundamental aspect of the human experience. This section provides students with an 
understanding of the basic principles of story-telling and with the terminology that will give them the 
tools for further literature analysis.    
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Learning Outcomes: 

Students should be able to: 
12.1.1. Understand what is meant by the literary terms Plot, Conflict, Rising 

Action, Climax, Resolution.;  
12.1.2. Know and be able to identify the basic structure of plot within a 

novel or short story 
12.1.3. Be familiar with the manner in which characters are created and 

comment on character development in a novel or short story; 
12.1.4. Understand the difference between first, second and third person 

narration;  
12.1.5. Write a correctly punctuated narrative dialogue between two 

different characters; 
12.1.6.  Rewrite dialogue from direct to indirect speech and vice versa.  

 
 

12.2. Different forms of story telling  
Content: 

 The purpose of story-telling : fables, fairy-tales and myths;  

 The evolution of story-telling : from word-of-mouth to printed literature to 
film; 

 Genre.  
 

Learning Outcomes: 

Students should be able to: 
12.2.1. Understand the role that story-telling plays in the humanity’s 

understanding of itself, and in the creation of cultural identity; 
12.2.2. Know the characteristics of fables, fairy-tales and myths; 
12.2.3. Be familiar with a range of common myths, fables and fairty-tales 

from range of cultures and understand their underlying purpose; 
12.2.4. Understand the manner in which story-telling has changed as the 

methods of story-telling have changed; 
12.2.5. Understand the concept of genre, identify the characteristics of each 

genre and be able to classify stories according to genre.  
 

12.3. Creative Writing 

 Personal storytelling and memoir;  

 Descriptive language; 

 Imagery.  

Learning Outcomes: 

Students should be able to: 
12.3.1. Write a short memoir;  
12.3.2. Write a descriptive piece;  
12.3.3. Distinguish between factual and fictional writing and create 

examples of each; 
12.3.4. Know how to use adjectives and adverbs effectively; 
12.3.5. Substitute strong verbs for adverbs; 
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12.3.6. Use imagery based on the senses to augment their personal 
storytelling techniques; 

12.3.7. Use what they have learned about narrative structure and narration 
to create their own short story;  

 

Section 13.  Film Study  

Overview 

  

 
 

13.1. Cinematography and Sound 
Content:  

 Mise-en-scene; 

 Shots and camera angles; 

  Sound.  

Learning Outcomes: 

Students should be able to: 
13.1.1 Identify basic camera angles in a shot and comment on their 

effectiveness; 
13.1.2 Comment on the way the objects on the screen are arranged in order 

to convey a particular message; 
13.1.3 Understand and comment on the use of light in a shot; 
13.1.4 Understand and comment on the use of focus in a shot; 
13.1.5 Comment on how sound is used to augment the narrative; 
13.1.6 Know the difference between on-screen and off-screen sound;  
13.1.7 Identify motif: know when certain sounds link to certain characters.    

 
13.2. Novel to Film  

 Converting prose to screenplay; 

 Advantages and disadvantages of novels and films.  

Learning Outcomes: 

Students should be able to:  
13.2.1. Comment on the difference between written and filmed scenes;  
13.2.2. Identify parts of a screenplay; 
13.2.3. Use their knowledge of film techniques to convert parts of selected 

novels or into scripts or screenplays; 
13.2.4. Comment on what is lost or gained when making a book into a film.  

 
13.3. Literary techniques in film 

 Metaphor and symbol in film 

This section extends the previous section’s literary analysis into the genre of film. It brings together the 
visual literacy components of picture composition with the literary elements of storytelling.  Depending 
on the lecturers choice of film for study, this section can also be used to examine the manner in which 
the predominance of American films in Africa influences or distorts world narratives.   
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 Allusion 

 Foreshadowing 

 Dramatic Irony 
 

Learning Outcomes: 

Students should be able to:  
 

13.3.1. Identify existing symbols or metaphors in a film and understand 
how they have been used; 

13.3.2. Understand the concept of allusion; 
13.3.3. Understand the concept of foreshadowing and be able to identify 

when this takes place in a film, what is being foreshadowed and how.  
13.3.4. Understand the concept of dramatic irony.  

 

Section 14.  Songs and Poems  

Overview 

  
 

14.1. Literary Devices  

 Figurative language: metaphor, simile, personification, onomatopoeia, 
alliteration, assonance, hyperbole; 

 Mood and Tone 

 Imagery 

 Theme 

Learning Outcomes: 

Students should be able to:  
14.1.1 Identify and understand poetic devices and comment on how these 

devices link to the meaning of the poem; 
14.1.2 Comment on the mood, tone and imagery of a poem; 
14.1.3 Identify the theme of a poem.  

 
14.2. Poetic Structure 

 Stanzas; 

 Rhyme scheme; 

 Line structure. 

Learning Outcomes: 

Students should be able to:  
14.2.1. Understand and comment on how a poem is structured; 
14.2.2. Describe the rhyme-scheme of a poem;  
14.2.3. Understand how structure relates to meaning.  

This section covers the basic components of poetry analysis: poetic structure, figurative language, 
figures of speech - metaphor, simile and personification - rhythm and rhyme. It does this by discussing 
the link between poetry and song, as well as examining the recent developments in spoken word poetry.  
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14.3. Poetry today 

 Poetry in song; 

 Spoken word poetry; 

 Personal response to poetry.  

Learning Outcomes: 

Students should be able to:  
14.3.1. Comment on the relevance of poetry to their lives; 
14.3.2. Identify the poetic structure of song lyrics; 
14.3.3. Recite and explain, using their understanding of poetic devices and 

structure, a poem of their choice.  
14.3.4. Write a personal journal response to a poem or song; 
15.3.5. Write a poem or song.   
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Suggested Study Hours 
 

Based on the current CAPS time allocations of 120 hours . 
 

It is envisaged that a typical one-year offering of the course will cover 30 weeks, 
excluding revision and examination time. Learners should spend two hours a week 
reading and an hour a week writing in their journals. 

 
The components of The English Toolbox must be taught first and must be revisited 
whenever those fundamental principles link to the other three components. Likewise, 
English and Entertainment, which includes literature study and therefore relates to the 
continued reading requirement; and English and the World Around Us, which involves 
continuous engagements with the language in everyday life, should be taught 
continuously over the course of the studies and not be taught in isolated units.  

 
A suggested time allocation for the course is shown in the table below. However, this 
curriculum recognizes that existing skill and educational background variances in student 
groups may require the time allocations be adjusted in order best to meet the needs of the 
particular students.   

 
Component Face-to-face 

Teaching Time 
Self-study Time 

The English 
Toolbox 

30 minutes per 
week × 10 weeks 

1 hour per week × 30 
weeks 

English and the 
World Around us  

1 hour per week ×  
10 weeks 

2 hour per week x 30 
weeks 

English and the 
Workplace 

1 hour per week × 6 
weeks 

English and 
Entertainment 

1 hour per week × 9 
weeks 

Total Course 
Hours 

120 hours 



 

 

Summary with recommended activities 
 

C
o

m
p

o
n

e
n

t Relevant Language 
Structures 

Activity suggestions Reflection questions 

Explains the sections of English 
Language and Grammar that 
should be taught in this 
component in order to make the 
grammar relevant to the section 

Suggestions for activities that will 
complement the section being taught. 

Questions that should be given to students before, 
during and after each section in order to 
encourage them to examine how their learning 
relates to their life goals and insights, and to 
stimulate critical engagement with the world 
around them.  
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Parts of speech 
(Verbs, Nouns, Personal 
pronouns)  
 
Sentence Structure (simple and 
complex) 
 
Paragraph structure 
 
Verb tense 
 
Homophones/homonyms and 
homographs 
 
Abbreviations and contractions 
 
Correct use of apostrophes 
 
Synonyms & Antonyms 

Write 3 paragraphs about yourself 
using past, present and future tense: 
I was… I am… I will be….  
 
Find 5 words to which you don’t 
know the meaning. First try to work 
out the meaning of the word from its 
context. Then look up the meaning in 
the dictionary. Finally use all five 
words in your next few journal 
entries.  
 
Look for mistakes in the everyday 
texts you see around you - graffiti, 
advertisements, subtitles on TV 
shows. Take a picture of the mistake 
with your phone, bring it to class and 
suggest a correction. Ask your 
instructor to check that your 
correction is correct.  

 How do you feel about English?  
 What is your first memory of 

English/language?  
 Write about a time when you didn’t 

understand why people were saying and what 
happened or how it made you feel.  

 Do you think that it is necessary to have to 
study English? Why/why not?  

 What are you hoping to achieve by studying?  
 Who is supporting you in your journey. Write 

a letter to them (you don’t have to give it to 
them) 

 What makes learning easier or harder for you? 
What can you do to make your academic 
journey easier?  

 Write down the name of a book that you think 
is too complicated for you to read right now 
but that you hope to be able to read when you 
are finished these studies.  
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Fact and Opinion 
 
Conjunctions - therefore, 
because, thus, although.  
 
Persuasive, Emotive and 
Discursive language 
 
Active and Passive Voice 
 
Pun, Parody and Spoof 

Annotate a webpage or an advert by 
labeling and explaining all the 
components.  
 
Compare a news article with a news 
column from a newspaper. Identify 
and distinguish the facts from the 
opinions. For each opinion offer a 
counter opinion. For each counter 
opinion, find a fact to substantiate it.  
 
Have a class debate in teams of 
three. Let the class choose the topics 
and choose sides.  
 
Divide into pairs. One person just try 
to persuade the other to do 
something simple. The other person 
must try to convince their partner 
why they should not do that. See 
who succeeds.   

 What are my interests or passions?  
 What are my life goals?  
 How do my life goals link to my passions?  

 
 Which is more important - news or 

entertainment? Is it better to be informed, or 
be relaxed?  

 
 How do I know whether something I read or 

see is true or not? What methods do I use to 
verify the accuracy of things? How often do I 
just take things at face value without checking 
whether it’s really true?  

 
 Are some news sources more credible than 

others?  
 
 Are some forms of knowledge more 

important than others? For example, is Maths 
more important that Art?  

 
 If someone posts something on social media, 

have they given up their right to privacy?  
 
 Should the internet be regulated?  
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Alphabetisation 
 
Slang, Jargon, Colloquialism and 
Euphemism 
 
Formal and Informal language 
 
Register and Tone 
 
 

Categorise the classroom. How many 
categories of student are there? eg 
race, age, gender. Try and think of 
more unusual categories - good 
dancers, people with quick tempers, 
eldest/youngest children etc.  
 
Record yourself answering a 
telephone call professionally and 
take a written message.  
Think about how you would  
 
Find a job advertisement for your 
dream job, even something you’re 
not qualified for. Write the covering 
letter for your application for that 
job, explaining why you’re the 
perfect person for it.  
 
Give a formal prepared speech in 
class on something that is important 
to you. Use visual aids in your 
speech.  
 
Find something written in a formal 
tone. Rewrite it using slang and 
colloquial language.  

 Why do you think humans feel the need to 
categorise things? How does creating 
categories make life better/easier? How does 
is make things worse/cause problems?  
 

 How many ‘categories’ do you fit into?  
 

 Is it possible for cultural differences in 
etiquette to cause misunderstandings in the 
workplace?  

 
 Should prospective employers be allowed to 

access the social media profiles of job 
applicants?  

 
 Should employers be allowed to dismiss 

someone for something they did on social 
media?  

 
  Do you think people should be judged on the 

way they dress? Is workplace formal attire 
really necessary? Isn’t your competence more 
important?  
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Adverbs and Adjectives 
 
Strong verbs used instead of 
adverbs 
 
Dramatic Irony 
 
Literary devices - metaphor, 
simile, onomatopoeia, 
personification, alliteration, 
assonance, hyperbole, rhyme, 
rhythm.   
 
Direct and Indirect speech 

Write a short descriptive paragraph 
using only verbs and nouns. Now 
rewrite it adding adjectives nouns 
and adverbs. Rewrite again 
substituting strong verbs for the 
adverb+verb. How can you make the 
tone change just by adding different 
adjectives or using different verbs?  
 
In pairs write a dialogue between 
characters from books that you are 
each reading. They must be different 
books. One person starts the 
dialogue, hands the page to their 
partner who writes a response and 
then hands it back. Go back and forth 
until the conversation resolves itself.  
 
Write a poem a day for ten days. 
 
Think of something that happened to 
you that didn’t work out exactly the 
way you would have liked. Write it 
down, but rewrite the ending so that 
it works out the way you wanted it 
to.  
 
Recite a poem by 1. choosing a poem 
that you like, 2. explaining why you 
chose it, 3. explaining the meaning of 
the poem, 4. reciting it.  
 
Have a class debate about which was 
better - the film or the book.  

 What makes a film or book ‘good’ or ‘bad’? 
What criteria do you use to assess them?  
 

 How do the things that you watch and read 
influence the way you think about things? Do 
you think this is a good or bad thing?  

 
 Do you think novels and poetry still have a 

place in modern society or are they too old-
fashioned? 

 
 Think of a symbol or metaphor for yourself. 

What thing could represent you? Describe 
yourself as this symbol and explain it suits 
you or why you chose it.  

 
 Is imagination important? Do we still need it? 

What do we need it for?  
 

 

 


